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PREFACE

The challenges encountered by our
colleagues throwgh the ongoing werld
pandeimic, and the need to employ a
mere nuwanced and crafty approach,
targeted at kamessing the owerall
performance of our colleagues whe did
net hawe. the textbosk and are net
privilege b9 always be present for the
ondine class provided by the institubion,
prompted ws b come wp with this
initiative and alse as a means of
muateriad for ws all, It &s our Hope Mat
this compitmbion wﬂgaalgg‘&yh
ameliorating the challenges faced by
our colleagues in bhis course. Please,
enstre You make 9964 use 8f i w
proper study as we seek that we all
abbain excellence in all
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Chagpter 1

Intreduction

Misconception of the term "Cwrricubum”

Curricwtwm means different things te different peepte. Nen-curricutuwm experts equate curricwbwm as subject,
syttabus, timetable, tessen nete, course of stwdy.

»

Scheet subject-seme pespte refer te the prescribed centent of each subject as curricutuwm. Pegpte
uehe tesk at curricubunu in this centext tatk of mathematics curricutuwm, history curricutun er bistegy
cwrricwbuwm.

Sylbabws- This is the suttine of a giwen ceurse that can tead te certification. A wery gesd examypte of
bhis witt be the West African Schest Certificate Syllabus which contains detaited uttine of what
secondary schest students shoutd be expoesed te. Te these whe eﬁmbe cwrricwbwm with sytlabus,
they simypty censider the content they uish te transmit. erri%bﬂlmb te them is a bady of kneutedge
acquired by the students. p

Scheme ef werk; This is the application ef syllabus te?the needs of a particutar class in a schest. It
ensures o detaifed breakdown of syllabus inte petutechnics, cotlege of education and instructionat
wiits according te the number of lessens giggn to that subject in the schest timetable. The peried

couered by a scheme of werk can be eneserm of thirteen er ene year with three terms.

Timetable:sheouws the distribution efgwb jects to be taught during the different days ef the week and
when such subjects shoutd be bﬁbghb. It reftects the time atlocated to each tessen. The time and
duration of sther activities dFe disptayed on the timetable.

Lessen nete:Here, the scheme of werk witt be narrowed deun te actuab bearning actiities designed
for each peried.it contains what o teacher is expected to teach during a tessen peried of forty
minutes and in seme cases o dewbte peried. Lesson nete is o guide fer the teacher which makes his
tesson to preceed in an erderfy manner becawse it indicates the different steps and their sequence.

Course of Study:This is an educational pregramme designed for a specific purpese and te run for
giwen perigd. €. g NCE course.

Curricwtwm has o breader meaning than any of the abswe terms. It is a concept, that embraces aft the abewe

terms and ewen mere. With this backgreund, ene can new preceed to ok at ssme mere comprehensive
definitions of the cencept curricwiwm.
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The cencept curricutwm

e  Cuwrricwtwm was derived frem a Latin werd "cwrrere” which means "o running course”. I sther werds,
it bs 0 course te be ran befere the attainment of a goal.

o Tyler(1949) said, curricubwm is all the tearning of students which is planned and directed by the
scheel te attain it's educational geats. He emphasized on the intended sutcome of the educationat
system(i.e Objectives). According to him cwrricwbwm showld answer fowr fundamentab questions wiz;

o

@) What educatienat purpese dees the scheel seek te attain? V4

b) What educational experiences can be provided that are likely te (Lbﬁm these purpeses?
¢) How can these educational experiences be effectively @rga‘,y'bsﬂ?

d) How can we determine whether these purpeses are bgmg atbained?

4

Tyter's definition seems ekay but critics freuen wtﬁw fact that tes much emphasis is pladen educational
objectives. They epined that the feur cemp@%m}s of the curricutuwm sheuld hawe equal impertance.

V4

¥
o Sayter and Alexander (1974)- cwrricwbum is the tetal effert ef the schest te bring absut the desired
sutcomes in soh@@ﬂﬂm out of schest situation.

o Wheeler(1967) - Curricwtum is the ptanned experience effered te the tearner under the guidance of
the schest.

e Oliver (1977) emphasized en tearning experiences while discussing the cencept of cwrricubwm.
According te him, the ptanned experiences are the educationat pregrammes of the schest with
attention to the three elements wiz:

i ) Pregramme of studies
il ) Pregramme of activities
i) Pregramme of guidance

» Pregramme of studies;is concerned with transmission of knewtedge as contained in schost
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subject(academic pregramme)

» Pregramume of activities;is the experience net within the academic subjects. Learning experiences
ebtained sutside the classresm through games, sperts, clubs and secieties.

» Pregramme of guidance:this draws watwable infermation frem  tearner's past and present to guide
fiimu inte the futwre.

o Intew(1966)- Considered Curricutum te cover all schost experiences like an wmbretla.

e Chapter 2 2,
. 174
Elements of Curricwbuwm 0
7
&
1%
The fundamental efements are; é

1. Objectives state the purpese of curricutdm. T answers the questisn-uchy intreduwce o cwrricubwm? It is
o statement of intended income. &

2. Centent includes what sheould be presented te the learners se as te make them attain the desired
suwtcomes.lt says what shoutd be tauwght

3. Methed refers te the/way in which centent will be presented.

4. Eeatuation deabs with the determination of whether (the intended sutcemes hawe been achiewed)

Cuwrricubwm can ansuer the feur fundamental questiens pesed by Tyter(1949)
o What educationat purpese sheutd the schesl seek te attain?
o What educational experiences can be provided that are likefy te attain these purpeses?
o How can these educational experiences be effectively erganized?

o Houw can we determine whether these purpese are being attained?
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Tyler betiewed that the relationship betueen the elements is tinear and sequentiol. He said we should abways
start from ebjective, that is it shoutd be 0bjective-Content-Methed-Ewatuation.

Other curricutwm experts think etherwise. Frem their wiew, curricutum dewelopment can start frem any of the
elements preceeding in o backuward and ferward direction. One of the adescates of this wieuw was
Nichetlis(1972) whe said in practice, sne dees net mewe direckty frem ene activity to the sther wntit sne
reached ewalwation. Instead, there is constant mewing backward and feruward. For instance,in considering
content, ysw musst reference back te sbjectives and forward te metheds. In censidering metheds, there is o
constan reference te Centent and Objectives. The necessity te meee backuward and ferward indicates the
wery ctese retationship ameng the etements in the Curricubum.

Concepts of Hidden Curricwbum

Many definitions of curricuwbwm by experts tend te emphasise on planned experiences teawing sut seme
engagements or experiences which w chitd enceunters within the educationat system, white stitl under the
awspices of the schest. The definitions faif te take care of the unptanned effects of the teacher actiwity .

74

Some new terms uere intreduced to take care of such wyptanned or itidental experience.

4

o Hidden Curricutwm are atb those things the pupil tearn in‘a schest which are net en the timetable er
arranged for them by the teacher (03igi and C@rnl’umﬁ? 1978). There are things tearnt frem classmates
or threugh watching the teacher's behaisr.

4

o Impticit in o cwrricubwm or any set of (rraAgements are the attitudes and watues of these whe create
them and this witl be c@mmwmhcm&é@ pwpils in an accidental and perhaps ewen sinister way(Ketly,
1982). A neat mathematics teacher can uncensciswsty transfer these attributes te his students, o
strict teacher can institt fear inte stwdents, ete

o Acquired aspects of hbdgfé}m curricwbwm can be positive or negative.

o Ureebu(1985) sagsﬁ can be seen as “nen-academic but edweationatly significant censequences of
schesting.

o Hidden curricwbwm are bye-preducts of ptanned tearning experience newerthetess the schost shoubd
make continusws efferts tewards contretling them.The teacher sheuld endeawsr to consider it's
imyplications and be ready te accept responsibility feor it.

o Hidden Curricwbunu is the sume thing as wiptanned cwrricwbuwm or impticit curricwlwm. Dewey alse
calbed it coltateral tearning.

In ansther dewetopment, pespte refer te seme actiwities as "extracwrricwtar” or “infermat curricutum”. These
activities are seperated frem " fermalb curricwbum” and they include activities under sperts, clubs, secieties
and excursion. The "fermal curricutum” are activities explicitly stated &taught at specific perisds(programme
of studies)
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Official /Intended curricutuwm refers te what was baid deuun in syttabi, prespectus and scheme of werk. White
Actual cwrricwbwm wit be what is covered, in the practice of the scheet. (Detl, 1964)

The main difference betuceen them is that ef intention and reatity. Intention is wetl expressed in the
fermuatb/efficial curricubuwm but what takes ptace during the imptementation is actwal Cwrricubwm.

Format curricwbuwm is thesry white the practice in schest sitwation is the actwab cwrricwbwm.

Chapter 3

Alms, Goals and Objectiwes

Aims, goats and ebjectives giwes direction to the educationat enterprise and each comes up at different tewels
during cwrricubwm ptanning and deeelopment. The main difference Lsghe degree of specificity.

PV
Ay g

This is @ bread general statement that reftects the natisw7ssciety's phitessphy ef education.It is the breadest
of alt educational sutcomes which can't be measuredpand abse takes a tong time to atbawin.

Our aim can onby be reatized after geing bhrswg,hqm whele educationat system. The aims ef Nigerian
educationab system are well stated in the (Ihgg'bomt Policy of Education(NVPE which was first published in
1977 and rewisedin 1981,1989 and 1998”

In the second Natisnat De@eﬂ@p@eﬂb Plan,it was stated that efferts ef the warisws sectors of Nigeria, should
be directed towards the bww»’mg of;free and demecratic sscietys

e o free and demecratic seciety;

e o just and egalitarian seciety;

o @ wnited, strong and seff-retiant natien;
e @ greab and dynamic econemy;

o o land ef bright and futt sppertunities fer atl citizens.

Educational sector has to derive its wims towards attaining the abswe aspirations of the seciety. Thus, the
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wims of sur educational system are:

4

o,

o,

the inculeation of national consciousness and national wnity,

the inculeation of the right type of values and attitudes for the sureiwal of the indidual and the
Jlgerian society.

the traming of the mind i the understanding of the weorld around ;and

the acquisition of apprepriate skilts, abitities and comypetencies both mental and physical as
equipiment for the indiwidual to live and contribute (o the dewelgpment of fiss society

The abowe statements seree as guidelines and hebpful in spelling sut why schests exists in o very general
phitesephical sense but they are tes wagwe te be of any help fer the purpese of classreom instruction.

For examptle, the inculeation of national consciousness and national wnity connet provide an adequate
quidelines for classresm instructisn. o

Broad terms like appreciate, wnderstand, know, inculcate, acquisition &re wsed in stating aims because
they're vague.

'

Almss are breken dewn to gine goals. Y, 4

o

' 4
o

a4

Geals and Objectines

' 4
o fLongman dictionary defines ;@(LE as ‘end of race or ebject of effert';uwhile sbjectiee is o 'thing er place

aimed ab.'
&

One of the fundamestal question (what educational purpese de we seek to attain through the
curricwbuwm) that Tyler(1949) asked made Asiku(1987) te describe goal as the essence and scope of
cwrricwbwm.

Goals refer te generab intention white ebjective refers te specific desired change.

Geals can be wsed in curricuwbum dewelopment and ptanning white ebjective is the mest apprepriate
fer instructional purpese.

Ne curricwbwm withowt educational geatls and ebjectives

Goals and Objectives constitwte o wery impsrtant criteria in curricwbum and this was why Rerr(1968)
said fer curricubwm te be rational, it must start with clear and specific aims, goats and sbjectives
and then and enty then, address itself te discewering the means, the centents and metheds, in terms
of which ebjective are to be achiewed.
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Goals

Goals are expected sutcomes sften stated in general terms. If geals are net breken deuen, it can's sufficiently

guide ws in making specific decisions on content setection / erganization of learning experience. Goats hawe
different degree eof specificity, seme are mere specific than the sthers. Accerding te Wheeler(1967),

educationab goats censist of three types which inctude:

1.

Ubtimate goal

2. Mediate geal

3. Preximate geat.

Ultimate geal

It is the bast, terminal, finab or highest intended sutceme of the educatisnal precess.

It is stated in bread terms and often difficult te measure or ebserve. »

74

o
It is expected to be achiewed at the end of a long peried. V4

It is net specific, it's o vagwe and nebulsws statement.

The witimate geal ceutd be deriwed frem aim. For Lmsﬂmee, one aim as stated in the Natisnal Pelicy
on Education is the acquisition ef apprepriate sh@s, abitities and competencies beth mental and
phusicat as equipment fer the indieidwal te life and contribute te the dewetepment of the seciety.
Before the attainment of this aim an indididwal must be titerate. Therefere, "to produce o titerate"
can be taken as an exampte of medide goal.

Ubtimate geal en it's euen cannst be a sufficient quidetine for teaching and ewatwatisn in schests se it
has te be broken deun. “., 4

4

Mediate goat

Mediate geats can be ebtained by breaking uttimate geal inte its smatter compenents.

It states behawisr which sheuld be attained at particular stages as uwe pregress towards the
atbainment of the witimate geat.

In ur prewisws exampte, “preducing o literate citizen” is the witimate goat white “abitity te read and
write in his mether's tengue(which can be attained at the end if stage 1(primary schest) witl be sur
mediate geal.

It is after the tearner has achiewed the mediate geals at different stages that ke can demenstrate
these behawior included in the ultimate goal.
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Proximate goal

o This is o mere precise, specific and timited aspect of mediate geals. When o mediate geal is breken
inte smaktler components, ue wilt hawe preximate geats.

o It is easier te measure or ebseree than the mediate geal and expected to be achiewed at the end ef @
shert peried.

o Tlustrating this with eur examjple, before "being able te read and urite in his mether's te gue"
(mediate geat), the tearner should ef ceurse first "be able te read in his mether's tongue". (Reading in
one's mether's tengwe could be attained at the end ef primary three, that is befere the cemyptetion of
primary schest.

o Instructionat/behavioural sbjectives are deriged from preximate goats. Se we can sy goaks are
"general ebjectives" while instructionat ebjectives are "specific objectides"

74
o

Behamisural ebjectines V4

o Objectiwes gine direction te education. Objectives heﬂs the teacher to plan instruction, guides
student's bearning and previde criteria for ewatuating student's sukcome.

o Behawisural ebjectives are statements of educationat sutcomes which can be measured or sbsereed
in the learner. It is net ambigusws 6% rather expressed, in specific, ctear and measurable terms.

A g0ed objective sheuwld consist of threespects:

i. It shoutd be stated as lear ﬁg preduct:Yes, o learning preduct net tearning precess. It should hawe
an actisn werb which Lmﬁ;{:tes what stwdents should do as an evidence of hawing achiewed the
objective. Verbs Ehhgmembhem, add, cateulate, identify, construct, titrate, prepare, measure
demenstrate shewld be wsed. It is very rewarding te state sbjectiwes in terms of anticipated student's
perfermance.

i. It must state condition under which the tearner witl exhibit what ke has achiewed:This includes
whether he witt be given paper and pencit te uwrite or whether ke will be given seme apparats to
manipulote.

ih. It muwst indicate tewet of acceptable perfermance:Behanioural objective is o statement that specifies
what ebsereable perfermance the tearner will be engaged in when we ewabtuate whether or net he
has achiewed the ebjective. Verbs such as “understand” or “appreciate” are net considered
behawisural because ene cannet sbseree o person by "wnderstanding" er “appreciating"(Lehmans &
Mehrens, 1973)
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How te wesid errers white stating behawisral sbjectives

% ‘While stating ebjectives, ssme teachers simpty list the topics te be cowered which is net right. Fer
exampte:

) function of meney
b) principtes ef taxation

The abowe statements are net behawisurat sbjectives but simpty list of tepics te be cowered hence, we showtd
net state swr behawisural ebjectives tike that.

% Errer arises if objectives are stated in terms of tearning process instead of tearning product. For
example:

) punctuation of English passage.

b) gains o kneutedge of techniques in dissection.

o
74

% Angther errer arises uhen an ebjective describes teacher's befuanior instead of students behauier.
For exampte: /4

4

) bo increase tearner's creative thinking ability

o
b) te demenstrate precedure inusteed in testing for sidrch.

Functions of educational ebjectives o
1. Objectiwes dictate the cheice ef E}am'bmg materiabs that sheuwld be wsed by teacher and his students

2. Knouwbedge of expected sutemes will guide the teacher in planning.
3. Objectives seree as ﬂ quide fer enatuating cwrricubtwm achiewements

4. In o case when the teacher states his sbjectiees in clear and specific terms, if e becomes
wnaesidably absent, angther teacher can tesk at such sbjectives and take wp the tessen.

Demerits of educational ebjectives
1. It timits the werk of a creative teacher.

2. Learning in seme subject matter canngt be easity expressed in behawisural terms

3. It is difficult te state ebjectives behawiowratty uwhen it inwelues synthesis, anatysis, appreciation and
creatiwe thinking
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Chapter 4

Taxenemy ef Educatienal ebjectines

A wery helpfub guide for identifying and defining educational sbjective wws proposed by *Bleem (1956)* in
book titted Taxenemy ef Educational ebjectives. Accerding to him atl ebjectives can be ptaced in three

demains:

I. Cognitive demain (the head)

1. Affective demain (the heart)

III. The psychemster demain (the hand)

This demain can further be divided inte categsries. Categsories within each demain are arranged in
hierarchical erder i.e. From simpte te comptex. The demains are net mutwatly excluwsive, they simypty
represent aspects of emphasis. O

7
1%
1. Cegnitine domain b4

The ebjectiwes in this te me please emphasis sn Lmbeﬂteebwdfewb@eme& and inesleed mentat abilities. They
are knouwtedge and thinking abilities. Cognitiwe demain cé?nsi,sb of ebjectives which emphasize remembering
or repreducing ssmething which has been presuma%ﬂbhe learnt, as well as ebjectives which inesteed the
seluing of seme intetlectual packs for which indigidwat has te determine the essentiat preblem and then
reerder giwen materiat or combine it with ideds, metheds or procedures prewiowsty tearned *(Krathuet et-at
1964)*. Objectives in cognitive demains gre divided into six categeries which includes;

i. Knowtedge ’
&

ib. Comyprehension 4

iii. Application

. Anabysis

©. Synthesis and

. Eatuation

Objectiwes in kneutedge categery as simptex while these within the ewatuation category are mest comptex.

. Rnewledge: deats with remembering materiats that was tearnt. This simply inwslees bringing te mind
infermation acquired swer time. This inctudes recatting of ewents, werds, symbels, facts, principtes, thesries er
concepts. Verbs wsed in stating its objectives includes; name, state, define, tabel, identify and describe. The
towest tewel of tearning are found under the category of knoutedge.
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€.9 At the end of the lessen student should be able te:

I. define esmesis

b. *Comprehension*: this cancel the ability te interpret infermation and ability te predict consequences of
effects. Verb that witl be wsed include; explain, generalized, prepare, predict distinguish, infer, estimate,
Swmmarise.

€.9 At the end of the lessen students shewld be abbe to :

exptain effects of demand and swpply on price.

¢. *Application®: requires the ability te wse acquired infermation er newel sitwations. Verb for starting the
objectives inctude manipulate, medify, setee, relate, discower, demenstrate and comptete.

o

£.9 At the end of the tessen students sheutd be abte te ; Y

sobwe simple simultanesws equation. o

/4
d. *Anadysis*: this treats the abitity of breaking materials mt%'ts comypenents and identifying parts; anabysis
of retationship betueen components and identifying parts, Verbs wsed in this categery inctude separate,
identified, distinguish, differentiate, classify and dbe%cb.

€.9 At the end of the lessen students sheutd be gbte te;
describe the precess ef separating a nbi,x}wre%r sand and water.

(4

e. *Synthesis*: This deats with ﬁ‘u: ferming of new whete putting wariews compsnents tegether. This inusbees
fermation of neuw patterns. gsheu@s creatiwity in combining elements. Verbs wsed in this categery are design,
exptain, compose, generate, dewise, summarise, retate, constitute and fermutate.

€.9 At the end of destruction appreciate students sheutd be able te:

compese fer sur fallen herges.

f. *Enatuation®; judging the watwe of a giwen materiab for a given purpese wsing definite criteria. It is the
highest and the mest comptex category in cognitive demain. The werbs wsed in these categsories are compare
or jwstify, explain, summarize, criticize and discriminate.

€.9 At end of the instructional precess the student shoutd be able to;
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Criticize the rele ef British in prometing disunity during the pre-independence era of Jligeria.

Afective demain

This deals with ebjectives which emphasize interest, attitude, feetings, appreciation and metheds of
adjustment. The affective demain consist of ebjectives uhich emphasize o feeling tene, an emetion or o
degree of acceptance or rejection *(Krathuwet et-ab 1964)*. These ebjectives in this demain are difficult te
State in precis and specific terms. The categsories inctude;

. Receiwing

b. Respending
¢. Valuing

d. Organization

e. Characterization by watwe-comptex

o
0. *Receiming* 4
9

This deals with willingness te attend te o particutar phefdmensn or stimulws, showing interest in and
indicating auwareness of an ebject. This is the tewestdéuel of the affective demain. Verbs include; tocate,
select, repty, cheese and ask. O

€.9. At the end of the lesson students sF;wtfbe able te

cheese appropriate werds te be wsedstehile writing o letter to friend

&
7

Students sheoutd be able te demenstrate actiwe participation. The werbs include; assist, read, ansuer, repert,

b. *Responding*

practice, write er greet.
€.9 At the end of the instruction precess students should be able te

uerite o repert on their wisit te kainji dam

¢. *Vadwing*

This deals with attaching vatue te particular sbjects by students. The werb wsed include; share, setect, jsin,
explain, werk, repert, ferm and initiate.

€.9 At the end eof instructional precess students shoutd be able to
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share with classmates their feetings tewards mititary inwsteement in Nigeria potitics.

d. *Organization*

This fecwses en comyparing, refating and synthesizing watwes. We coubd wse werbs tike arrange, adhere,
defend, comypare, erder, integrate, srganize, synthesis, relate or generatize.

€.9 At the end eof instructional precess students shoutd be able to

defend the idea of retwrning schests te missionaries

e. *Characterization by o walue-complex*

This deats with dewetopment of a pereasiee, consistent and predictabte *ifestyle* i.e o phitesepty of tife. The
werbs wsed under this categsry are sebee, wse, prepese, discriminate, lister, regy)se and questisn.

€.9 At the end of the instructional precess students should be able te 4
o

questien parents inwsleement in their chitdren cheice of career. Y

4

o
Psychoemeter demain &

This demain emphasize meter skitls m@mi;pmﬂ@biéﬂ like typing, sperating machines, handueriting, swimming
and taberatery skitls. The psychemster demdin consist of ebjective which emphasize seme muscutar or
meter skifts, seme manipulation of matesiats and ebjects, or seme act which requires a newrsmuscubor
coordination *(Kramuwst e-tal, 1964)% The verbs wsed in this demain inctude; clear, build, construct, cerrect,
cabibrate, nail, set, wrap, wse, unggh, shetch, paint, bosk, lecate, dismantle and design. Befere ene can be able
te demenstrate the 6eh(wjhsp in bhis demain ene must hawe acquired these behawiers wnder the cegnitive
and affective domain. Cognitine behawiors is o prerequisite for these in affective demain, white behawiors in
the affective demain are prerequisites fer these in psychemeter demain. The ebjectives wnder this demain
shoutd therefere retate mentat activity with physicat meeement. This demain has four ascending erder which
includes;

. Obserwing
b. Imitating
¢. Practicing

d. Adapting.
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Chapter 4

Curricuwtum Centent and Organisation

*Tyler, (1949)* saw learning experience as the interaction betueen the tearner and external conditions in the
enuirenment te which he can react. *Onusha etal (1986)* said learning experiences are the inclusive
actiwities and related sppertunities created and provided for the tearner for the purpese of achiewing the
desire changes embedied in the educationat ebjectives. White content is what makes up the course sutline,
subject wnit or sytlabus. *Wheeler, (1967)* said the could be three types ef learning experiences i.e physical,
mentat and emgtional. Te him tearning experiences are the basic classroom activities which are derieed frem
content.

*Criteria, for content selection*
The criteria te consider during the precess of sefecting centent include; o
/4
. Vadidity 0
b. Significance /4
c. fleeds and interest of student 0
d. Prowision fer wide range of gbjectives 4
o
. Dwrability of basting quatity 2

F. Cumuwlatice V4
[ 4

&
. Validity "4

Here, the basic question of whether the tearning experiences wit contribute te the desired sutcome must be
considered.

There must be censideration on hew fundamental the knouldedge is, it had te cover certain fundamental
elements, concepts, rubes, facts, principtes and thesries.

The centent setected shoutd be reab (authentic). There is a great increase in what te tearn, new knswledge
are nublified and must be rejected. Curricubum feed therefere contains tatest kneutedge and net the sutdated
ones.

b. Significance
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The centent must be wsefub te the tearner, it must be consequential and net trivial. It must be able te satisfy
aspiration of the learner and his seciety. the retatienship betueen content and reat life in seciety witt be
targely influenced by secietal watues cutture and nerms. if the centent satisfies the present and future needs
of the seciety er tearner, the tearners Wit become interested in the tearning precess. If content should equip
the chitd te liwe successfully in a seciety it has to be sriented towards the werd areund the tearner. The
curricwbwm centent has te change se as te contain sufficient materials that with dewetep tearners mind
tewards coping with changes in the werld arewnd him.

¢. eeds and interest of student

Contents of o cwrriculwm te satisfy the needs interest of students for which it is designed. *Mastou*, (1954)
identify three types of needs it inctude;

. Primary needs for fead, wir, steep
b. Emuationat needs fer such things as tewe and security. O

¢. Secial needs for acceptance by ones peers. The contents which we seﬂgj/t sheubd cater fer these three
different needs.

PV
9
d. Learner's ability 4
' 4

Before sefecting content we hawe te consider theability of the tearners. yow must intreduce concepts facts,
skills, and ideas that are new te the Eewm@r\yb@mmr uee must et teach them what they cannst tearn. The
present tearning experience must be refated to the next ene i.e it sheutd be continusws and tegicatty related
what can be tearnt depends on the tearner's as mentat, physical, seciat and psychetegical characteristics. We
must consider Lennen's rew&meﬁﬁ,be cope with the prescribed tasks.

4

e. Prouision for wide range of ebjectines.

The centents shewld be selected in sweh a uway that it witt cater for mere than ene ebjectives i.e the content
muwst net be narrew. A particwbar content with ne dewbt bring absut intended and unintended sutcomes. the
teacher shoutld ensure that he considers the geed and bad sutcome which witt emerge from his content. The
content showtd atse be sefected in such o wway that it caters for ebjectives within cegnitive, affective and
psychemeter demains.

f. Durabitity and lasting qualtity

Content selection shoutd emphasize the tasting quatity f its elements. It weuld be refewant to life sitwation
of the present and the futwre. It muwst be refewant te student background, needs and aspiration. It should be
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what o tearner coutd emptey white selwing preblems i his enwirenment.

g. Cumutatine

A new curricwbum content shoutd build on the prewisws ene i.e it must be cumutative. In this regard
curricwbum shoubd preceed from simypte te comptex. A particubar aspects of content, net enty buitd en the
preeiows ene it must serwe as o faundation for the next sne.

*Selection of Learning Experience*
In erder to prowide apprepriate learning experience fer sur tearners *Dett (1964)* put ferwward in criterien
questien which we sheuwld attempt te previde selutiens te

o
1. Can the tearning experience be had with prefit by pupit we teach? V4
Experience sefected sheould be the sne which will be wseful to the ledimers.
V4

2. de the experiences hetp to meet the evidence need for @wwwpws’?

Learner's permit and aspiration which sheuld be cateredfor by selecting learners experience its must take
care learner's individuat differences, tearning stytes @hd walues.

o
3. Are our pupits likely te be interested in the@expertemce?
The tearning experiences which we seteet food adequately cater for the interest of sur bearners.
4. Do the experiences emcewrmg%zwwpws te inquire twrner ?

One sheutd strige te select éearning experience that is capable fer stimulating stwdents sweh thab they usitt
want te prebe further.

5. Do the experiences seem realb?

Experiences shoutd be reat, students showld hawe the sppertunity te manipulate reat ebjects when required te
do s6.

6. How de the tearning experience accerd with tife patterns of sur pupits?

learning experiences showld be apprepriate te the learners background, prewisus experience and his
immediate engirenment.

T. How contemperary are this experience?

The learning experience in which we sefect must be current.
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8. Houw fundamental te mastery of total content are they?

The learning experience which will prewide should be these enes that willt make learners achiewe sur
intended sutceme.

9. De the tearning experience prewide for attainment fer a range of ebjectives

The learning experiences in schest curricuwbum should as much as pessible cater fer mere than ene
objectiwes.

10. de the experience prewide sppertunity for bread and deep study?

uehen we sefect tearning experiences we must de it in swch o wway that dees net contain tee much details and
it shoutd net be scanty.

*Organization ef learning experience*

This section witt fecws en houw te erganize the learning experience. The curricwbum content is o bread sutline
of tepics or subject wnits te be prewided in the precess ef curricwbwm [amrunmg.ébrb the ether hand tearning
experiences are the detaited anatysis of curricubum centent. It witl state e desaits of what should be gizen
during instruction i.e during cwrricwbuwm imptementation. It may be destribed as consisting of the subject
matter and abse the retated activities in which the tearner woutdfie engaged in during the tearning precess.
Learning Experience should be arranged in o particular way wperder te produce the desired tearning

sutcomes. The preblem that sheuld be addressed sn curpicutum srganization inctude these ef sequence,
continuity, scepe and integration of the different eterwmbs.

o
o
V4

This deats with erder sf presentatiof of learning experiences. We hawe to consider the learning experience
that sheuld come first and the sﬁj to fobtow it. The term sequence is wsed te describe the reiteration of
tearning experiences, net sifrly a repetition of the same materiaf, but as o retwrn te @ simitar concept or idea
ab o mere adeanced tewel. *(Sayter and Alexander, 1981)*. Cencepts, principtes, facts and theeries presented
shoutd build en prewiows one i.e presentation shoutd net be in o happy and ferm, it has te be cumutatice. the

*Sequence*

sequence of materiats presentation sheutd depend on competence of tearners te perferm tasks at different
dewetopmental stages. Depending on the subject matter inwsteed materiats could be arranged frem simpte to
comyptex, er frem general te specific, or from past te present. Howewer, o new tearning shoutd be preceded by
it prerequisite. If ene showld kneuw A befere he can understand B, then A is prerequisite.

*Continuits®

the warisws learning experiences which we hawe setected from different seurces shoutd be retated. This
relationship has twe dimensiens - horizental and wertical.
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Herizontal continuity is concerned with how o particuwbar kind of experience is continuwews in o particwlar day.
It is the retationship betueen different perisd er subjects on the same day. Centinwe t is concerned with houw
experiences are scheduted swer consecutive perieds in o particular course or subject. This deals with houw
tearning experiences in class sne fteu to that of class twe.

*chre*

‘White erganizing tearning experience therefere we hawe te keep within certain timits. What is presented
must net be tes numersws or diffwse and must net be tes narrew. If it is tee bread or tee narreuw it may net
produce desired resutt. Therefore we shouwld ensure that we sefect and srganize that which is just ensugh te
preduce the expected tearning sutcomes as stated in the ebjectives.

*Integra, some philesephers wieu kneutedge has been erganized inte seweral tegical discrete forms of
understanding. *Hirst, (1965)* realms of meaning *Pheenix, (1964)*. In sur present sitwation heuwever, we
cannet afferd te present or erganize knguledge in such discrete forms. %" muwst show that alt areas ef
knowbedge are interretated. Thus, we hawe te lesk at sur wariows Eemrzy’mg experiences can be combined of
synthesized inte o whete. The fundamental elements within tmri,%s subjects showld be interwwswen and tied
tegether. Howewer, where this is impessible an attempt must be made te represent them in retated ferm. they
must be batanced and refationship betuween intrinsic and gmcttcjwt aspects of curricwbwm. To achiewe this, we
hawe tus types of integratiorn.

4

. Herizental 0

4
4

b. Vertical

(4

&

. Herizental integration

Here, what is tearnt in sne subject area shouwld be structwratlly and functionatly interwseen with what is
tearnt in ansther subject.

b. Vertical integration

this integration sheutd be betueen consecutive perieds i.e refationship between tewer and higher tewel.

*Pattern of Curricutum Organisation*

There are fiwe patterns of curricwlwm erganisation which include;
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. Subject-centered

b. Organisation by cerrefation
¢. Bread field

d. Child-centered

e. Organisation based on the persistent life sitwation.

*Subject-centred*

This is the eldest and mest wsed methed fer erganizing curricwbwm. It has been existing from ancient Greece
and, resm which has sewen liberal arts. At that time Triciwm consist of rheteric, tegic or diatectic and
Gramumar white Wuwadrigiwm cewers arishmetic, astronemy gesmetry and music. With swbject-centred
appreach knewledge is put inte compartment catled subjects. the fundamentat concepts, principtes, facts and
theeries are ptaced in compartments that have rigid beundaries. There is emgRasis on the schest subjects
with each subject cowering an impsrtant area of secial heritage. when spegiatization within a subject arew
increases it witl tead te the preduction of new subjects. €.9 Bistegy led’te the emergence of tuws new arews
that is betany and 396legy. V4

4

o
*Adeantages of subject-centred appreach* V4

e

effective way of erganising ysur kneutedge in case when
new facts, principtes and baues appears uwhi,cg differ from the existing enes we can conwenientty growp them

1. The subject-centred appreach is o tegical and

tegether as a new subject. The new swbﬂcbs can then be giwen an apprepriate name.

2. It has been existing fer tong, Eg&chers hawe been trained with this methed so they witl find it wery easy to

wse.
%4

3. Text beshks are written with this appreach se it enables beth teachers and learners te acquire infermation
with refative ease.

4. the techniques of ewatuating achienement and patterns of celfege entrance requirements are based sn
subjects.

5. It enceurages specialisation one can restrict kimsetf te a narreu aspect of knouledge and it therefere
becomes a specialist in that aspect.

. *Criticisms all subject-centred appreach*

1. It's fragments knewledge. The different aspects of knowtedge are presented at different times in a
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disjeinted form.
2.1t encourages rete tearning. the tearning of wnretated infermation with make tearners te ferget things easity.

3. It's limit the dewetopment of bread ideas and their application. Since the tearner cannst the interaction of
concepts from distinet subjects, e with net be abte te wse them as o means of coping with secietat preblems.

4. Tt encourages atemization i.e increase of knguledge needs to emergence ef new subject and this decimate
knowtedge.

5. It emphasizes acquisition of specific facts. Thus, knsutedge is acquired fer its suen sake uwithouwt
considering its secial functisn.

b. *Organisatien by cerrelation*

this was propesed as o result of weakness neticed in subject-centred Curricutunu. Here, the subjects yow stitt
within their beundaries but elements in different subjects can be presented side by side. One will find, o way
of relating simitar centent from different subjects. Subject correfation mag?be based on fact te fact or
principle te principle. Histery and gesgraphy could be presented side &9 side alse mathematics and physics
can be presented side-by-side. V4

4

o
¢. *Breadfield* V4

This can abse be referred te as a fusion (merr@(wtg“rhe criticism lewied against subject-centred approach led
te the new scheme. It's indeed a medified I’% of the subject centred approach disregarding budget batteries
that hawe been erected between subject€’ The cempartmentatization and atemizatisn curricutwm which was
preminent in swbject centred approadh is efiminated by combining different areas of knswledge inte large sne.
It shews cennection and reﬂwbb@mﬁ{w between ideas frem fiefds of kneuledge. €.9 Secial studies which deats
with seciab and culturat behgaier of man. Therefere gesgraphy, civics and history are combined to giwe seciab
studies. The fusien can be arsund the principtes, theesries, topics, or themes. Tue or three subjects uwith
comumen erientation witl be broadly refated and studied as sne.

*Adwantages of bread field*
1. There is acquisition ef comprehensive kngutedge.
2. Tt eliminates excess factuwal details and atbews for bread coverage.

3. Comumen principtes from different subjects will be presented simuttaneswsty and this makes the tearner te
see interrelatedness of knouledge as a uwhste.

4. 16 giwes reem for flexibitity during the selection of content.
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*Criticism of Breadfield*
1. With this appreach presentation is in form of a broad swreey-superficial treatment with littte details.

2. Te present materials in an integrated ferm will make extra demand on the teacher. The teacher has te be
trained with the subject-centred approach, witl hawe te read wide often sutside his subject arew, before he
can effectively teach o broadfield curricubwm.

3. When there is tee many bread generatization it can discourage actiee inquiry.

d. *Child-centred*

This appreach rety en educational theughts of Rewsseauw, Freebet and Dewey which ptaces the child at the
centre of tearning, Jehn Dewey said education is a process of tiving and net o preparation fer future living........
with the adwent of demecracy and medern industrial conditions, it is impossitlé to foretett definitety just whab
ciwitization witt be in 20 years from new. Hence, it is impossible te preparg’the chitd for any precise set of
conditiens. With this appreach, th curricwbum is adapted to the need gid interest of tearners. There sheuld be
prowision fer activities uwhich are of interest te the tearners, for th,jﬂ wilt make him participate actieely in the
learning precess. Learning activities shoutd be able te ptay, q@em@, speak, find sut, create and participate in
prejects. The student is therefore respensibte for uhat hywms, as he discowers knewtedge, e unitl
understand better and this wit atse make him rebwbrbégwch knouwtedge for a tong time. Experts divided the
child-centred appreach inte twe types, first ene %phws'bses on the fearner's interest white the secend ene
emphasizes on the learner experience.

V4
. w4
*Adwantages of child-centred c,lu“u,cuxum*
1. The tearner as o resutt effiis activity wilt selee problems.

2. The tearner is net restricted te rigid boundaries of subjects white seleing a preblem, he had te drau
experience frem different subjects.

3. The chitd-centred curricutuwm afferds the tearner gpportunity te be actice.
4. What is bearnt is sften reat and refated te the tearner cutture and envirenment.

5. It is flexibte and tearners can actiwely participate in the tearning precess and it ewabtwation.

*Criticismu of child-centred cwrricubwm*

1. Our learners wilt surety hawe different interests, heu then will the tearning experiences be srganized so as
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te cater fer waried and eften numersus interests.
2. Angther preblem is that the chitd's interest may be in conflict with aspiration of the targer seciety.

3. Seme interests held by chitdren may net be impertant and ssme should be discouraged on merat sr secial
greunds.

4. There is alse prebtem of distinguishing an abiding interest frem temperary fad.
*Orgavisation based en persistent life situation*

This shifts attention frem subject matter to secial needs. Learning experiences are erganised arswnd uwhat
the tearner faces persistentty in reat tife sitwations and this coutd be petitical, seciat er econemical. There is
emphasis en seciab functions, precess and problem. It prepares tearner te setwe preblems within his
immediate seciety. Frem the present Nigeria siwation swr curricwbwm coutd be wewen areund themes like sex
education, sscial justice, econemic reconstruction, powerty atlewiation, peace education, enwironmentaet
education, famity planning and pepubation explesion. Seme pegpte refer to this appreach as the cere
cwrricuwbwm. *Onuawka (1981)* sees it as o curricubwm which consist of bread gPoblems, units of werk, or
wnifying themes which are chesen becawse they afferd the means of teactving effectivety the basic content of
certain sther subjects of fields of wertd-wide application er impticatispr This appreach is concerned uwith
societal erientation, secial refewance and function of knoutedge. 4

4

o
¥* I
Adwantages é
1. It efiminates narreus compartmentabization of %eucbﬂe&ge by giwing targe wnits of experience to the tearner.

%4

2. Since tearners are atlowed to pwrt’ucbp%& in the ptanning and imptementation of the cwrricwtwm they uwitt
pwt mere effert and, in twrn they witt ;@Lm mere.

3. Tt is flexibbe, it changes with KP‘E}@(LWLILQ conditions of the seciety.

"4
4. The student can see the werth er uwhat he tearns because he can appty them whenewer he gges inte his
enirenment.

*Criticism*
1. Secietat changes may be tes frequent as te make imptementation of this type of curricutwm impessible.
2. Present secietal problems being addressed may net be simitar te that of the learner's futwre seciety.

3. It creates prebtem for enatuation. The tearning experiences change wery sfter.
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Chapter 6

Cuwrriculwm Ewalwation

A good curricutum shouwld include ewaluating strategies. before ene can become competent te discuwss on
make decision en education and curricubum fe has te tesk at varisws aspects of educational system. these
inctude instructionab metheds, instructionat pregrams which preduce sutceme, educational precedures used
in the educational efferts and the geals te which such educational efferts are addressed.

in mest cases pegpte refer to assessment, measwrement and enabwation s the same thing, but this is net se.

o
74

This deabs with hew students or group of students hawe tearnt o particubar set of skitts or kind of knoutedge

Assessment

and wses earisuws ferms of measuring techniques, test er emmmg}b@m *(Hudsen, 1973)*.

4

One can see assessment as o pars of ewatuation.

o
4
o
o

This is o qualitatively eriented spembi,srb/

Measurement

It is simypty the act of determining tffd&egree te which an individuwal pessess o certain attribute.

ib is wsed 6o quantify chmm%ri,sti,cs that are ebserved of ebjects er persens wsing taid dewn rutes and criteria.

Enatuation

Enatuation is mere than assessment sr measwrement.

Measuwrement is statws determination, uhy ewstution is werth determination.

Enatuation is mere than that while ewatuating the majer fecws of inquiry is en facititating better decision.
The purpese of enatuation is te see houw far ebjectives of Educational proegrams are actwatly being reatized.

This was Tyter's netion when he said the precess of ewatuation is essentiafly the precess of determining te
what extent the educational ebjectives and actwatly being reatised by the pregramme of cwrricwlwm and
instruction *(Tyler, 1949)*.
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*(Scriwen 1967)* defined ewatuation as o bread and continusws effert te inte the effect ef wtitising
Educationat content and precess according to the clearty defined geals.

*Toumney (1976)* wiews evatuation as being mere than tesking at whether ebjectives of Educationat
pregramme are actwatly being reatised, it inwelees making decisions. Therefere he said ewstution is the
collection and wse of infermation te make decision absut educational pregramme *(Taueney, 1976)*.

‘Wheeler beliewes that ewatwation is mere than comparing expected sutcome with educational preduct and he
puts it sweeinctly when he effered a mere comprefiensive definition of ewatuation as consisting of net onty the
precess of determining what educationat sutcemes are and of comparing them with expected sutcome bub
abse inwebee judgement abeut the nature and desirabitity of any demenstrated change *(Wheeler, 1967)*.

Therefere, when ewatwating infermation en a. Antecedent b. Transaction c. Outcome.

. Antecedent cowers the aspect of the sitwation in which curricwbum is implemented.

weibt inctude besks, time aweaitabbe, existing facilities and ether ressurces or Eeﬁmmg materials.
o

Transaction is the precess of interaction uwhile implementing cwr%wﬁwm.

Losking at the precess ef interaction was what *Stufflebeam, (1971)* referred te as princess ewatuation.

L4
o
Outcome is o wery impertant ssurce of informpation for enatuation i.e. the pupit's change in behawior with
regard te his achiewements and chwmgep attitwde, and teacher's feelings absut teaching.

There are four types of sutcome w {fh sheutd be considered in curricutum eaaluation.

These are achiewement of guotemhs, attitudes of students, effects on teachers and effects en comumunity.

Formss of Ewatuation
There are twe main types of ewatuation;
o. Fermatiwe

b. Swmmatiee

. Fermative ewatuation is the assessment of uwhat of instructienat pregram or preject when it can be
medified.
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Formative enatuwation as feedback arrangement that witt attew ptanners designers and imptementers of any
cwrricubum 68 make imprewements fer better preducts.

b. Summative Eeatuation deals with ewatuation of tetal curricubwm ptan

It means summary concbusion on the extent te which students attained the geals for a course, segment er
seb of gpportunities

*Stufflebeam, (1971)* refers te formative ewatuation as ewatuation for decision making-preactive, white
swnumatiee ewatuation is eeatwation fer accountability- retreactive.

Enaluating Textbesks

Textbeshs constitwte o wery impertant aspect of any cuwrricutwnu. .

During such enatuwation ene should previde answers teo the fellouwing questions;

o
1. Target pepulation- what categery of students is the begk meant for? V4

2. Is the beek recemumended by examination bodies? o
V4
3. Is the prince characters of the tetters adequate fer the twrg;@t audience?
4. Is the besk readity aeaitabte? o
L4

5. Is the besk apprepriate to the tewel of sbwoterbtp
6. Are the pictures, graphs, charts clear andaett tabetled?
7. and the examjptes drawn frem thg}mmers locab enwironment?
8. Are the centents relenant to ebjectives of the subject?
"4
Steps inwolued in the Exatuation of a Curricutum Project
1. Idenify goals of the preject
The geats and ebjective of the preject has te be sperationatly stated in clear and measurabte terms.
2. Preceed to data cellection
one sheuld net cetlect these data which witl hebp in determining the preject effectiveness.
3. Determine cest effectineness

at bhis stage ene will relate the tewel of pregress tewards achiewing preject's goatb with the ameuwnt of
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reseurces expended so far.

Characteristics of curricutum exatuatien
1. Valuing

2. Goat eriented

3. Cemprehensiveness

4. Diagnestic walidity

5. Centinuwity

6. Diagnestic reliabitity

7. Integration of findings

8. Pregress towards geal

Function of Evaluation

o

'
vd

o
1. it makes pegple whe participate i cwrricwbim ptmwmg or imptementation te know what they hawe

accomptished i.e see the tewel of success.

2. Infermation frem enatuative strategies capphelp clarify stated ebjectives.

3. I, the precess of ewatuation wmmbi,c'bpﬁeot tearning will resudtt.

' 4
4. 16 ensures accountabibity. ‘4”

5. the resutt of ewatuation uﬁt help ws te judge or take decision en teacher or stwdent refatisnship.

Instruments fer Exatuation

The dewices that coutld be empteyed for curricwbwm ewatuation include;

Mentatb ability test (intetligence)
Achiewement test
Appreciation test

Aptitude test
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Attitwde ingenteries

Check list

Diagnesis test

Case study

Intereiew schedutes
Obsereations schedutes
Persenal inwentories

rating scates

Secie metric dewices
Vecational interest inwenteries

Attitwde scale 4

o

'
vd

some sther instrument which are comumenty empteyed &Qrmg cwrricubum ewatuation inctude;

Swreey.

o. Intereiewy O
b. Questionnaire I

g
¢. Scales P

d. tests “.}

Intereiewn simypty inwslues asking questions werbatly and it coutd be wsed fer ebtaining infermation concerning
feelings, beliewes, intentisns facts e.t.c.

[ . .
Standard instructions and questiens are presented te the subject in the written ferm.
The subjects response will alse be giwen in the uwritten ferm.

There are twe types of questionnaire - structured or ctesed ferm and structured er spen ferm.
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Scates set of nwmericat assigned te subjects er behawiour is the purpese of quantifying and measwring
quatities *(Stufftebeam, 1971)*.

They are emptoyed for measuring attitudes, vatwes and interests.

Test s o measuring instrwment that coutd be wsed te determine certain characteristics of tearners.

Test is one of the instrument threugh which measurement can take place, it is very wersatite and there are
three main types of test

. Aptitwde test

b. Intelligence test

¢. Achiewement test

Aptitude test: This can be wsed te measure inborn or acquired characteristics of an individwat.

The test could be empleyed for job selection, admission er for assessing cwpg&wbbg of indiwidwals in seme
areas.
74

Intelligence Test: This attemypt te measure specific skitt, assess the é?bbjecb's ability te perceiwe
relationships, selue preblems and apply kneuwledge in o wariety of&entexts

4
. Perfermance in this test depends on his innate “gure" L%e%'bgemce, his backgreund and schesting
*(Stufftebeam, 1971)*. P

Inteltigence test is designed te measure the tewel of generat cognitive functisning. The preduct indicate as
Intetligent Qustient (1Q). Ve

10= (Mentat Age)/(Chrenstegical Age)Xf60/ 1
' 4

This test is mainty wsed te debeMme the presence of mental retardation or the identification of gifted
chitdren. V4

Achienement test: the dependent wariabte while ewatuating effectiveness of a curricwbwm or instructionat
methed is achiewement.

The mastery and preficiency tewet of Learning can onty be measured threugh achiewement test.

It can be wsed for determining the extent te which a pupil as acquire certain infermatien en master certain
shifls.

There are four main types of achiewement test i.e essay test, ebjectiee test perfermance test and orab test.

Essay test: with this test yeuw hawe few questions that permit the testee free respense.
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Objectine test: This text as many items for which test is expected to respend by prewiding missing werds.
I angther instance the testee may be expected to select correct ansuer frem giwen alternatices.

It coutd be supply items, atternative respense, multipte cheice and matching.

THE OTHER CHAPTERS ARE IADE AS FACTS AND FIGURE

CHAPTER T

1. Jlichells and Jucholls (1972) the precess ef curricubum consists of o continwews cyctest activities
retating consideration of efement in the curricubwm and their interretatedness.

74
2. M curricwtum expert beliewe that curricutum censists of &Benw,rbt and that refatienship exist
betuween these elements. p

3.Relationship can be seen as linear or sequentiat whiteSeme wiew it as cyctical

4. Tilber, (1949)prescribe o rationatl medet fer cwgy}olﬁwm

5. Jifler meded emphasises en goat abtainmént and atse answer four (4) fundamental questiens wi3:
(i) what educationat purpeses shouldshe schost seek te attain ?

(i) what educational ex[aerberk‘cg,s%m be provided that are likely te attain these purpeses?

(iii) Heuw can these educational experiences be effectively srganised?

(i) Heu can we determine whether these purpeses are being attained?

6. A clear statement of purpese can emerge after ansuering thw first fundamental question i.e
anatysis of the three ( 3) geal seurces - e soclely, the subject matter and the studend.

T. Jieris o majer proponent of behawisuratly stated ebjectives.
8.Content methed and ewatuation are determined te reflect the stated ebjectives.

9. JTilers model starts frem statement of ebjectives, which leads te selection of tearning
experiences, then srganisation of tearning experiences, and finaty, eeatuation.

10.7yter's model stee 1 Objectiwes (i.e the learner, contemperary tife ,subject speciatist,phitesephical
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and psychelegical screen)
11. Tyler's model step 2 selection of learning experiences

12.. Tyler's model step 3 arganisation of learning experiences
13. Tyler's model step 4 evaluation.

14. As presented by Urewbu (1985) Tylers medelis clled “the objectiwe meodel" and seme peopte
refer it to “4he rational medel".

15. The main peint critics hawe against Tylerian medel is its undue emphasis en statement of
objectives i.e it is geal oriented.

16. Alse cribics beliewe that the phases dees net hawe te be sequential.

17. Gritics therefere prepese that less emphasis shouwld be placed en determination of goats,and that
cwrricwtuwm dewetepment can start from any peint beside the first phase?

74
18. The deubte arrew indicate that the precess of cwrrbcwﬂw9 dewelopment can preceed in any
direction.
/4

19. Bruner,(1960) he isbin faweur of cyclicab medet arglied that enatuation shoutd net be teft wntil
the fast stage ef cuwrricwtum dewelspment, ratiéer he suid ewalwation depends and help in

debermining centent. 4
o
20. Bruner believe evaluation helps ipy deternining centent and centert helps in determining

objectives. s

21. Metheds depends and can ﬂ[ﬂs in determining the eeatuative strategies, white result ebtained

frem enatuation can be wsed te medify sur methed, content or ebjectives.
%4

22. Bruners perspective shouws that curricutum sheutd be an entity that is continususty ewsteing
becawse all the elements tegether ferm a dynamic, continusws and srganic whete.

23. Jaba (196%) identified steps which sheuld be adhered te in erder to hawe an effective
cwrricwbum.

24, Juba beliewe one step should teads to the next i.eit is linear and sequential.

25. 1st step : diagnesis of needs - sureeythe prewailing sitwation so as to discover whether the
cwrricwlwm is needed.

26 2nd step: formulation of ‘ebjectiwes” the needs of eur present sitwation witt guide in stating the
objectiwes of the curricubwm.
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2T. 3rd step: election of conbent -this inuelues chessing of subject matterte be taught.

28. Uk step: organisation of conbent - this deals with the arrangement and relationship betueen the
differnt aspects of curricwbum centent.

29. Sk step: selection of learning experiences - these are experiences which student switl be
expesed to befere attaining the stated ebjectives.

30. 6l step: organisation of learning experiences - this deals with the arrangement of the differnt
learning experiences which hawe been selected.

31. 7th step: determination of what t9 esaluate with ways and means of doing & - here we
determine whether stated sbjective hawe been achiewed.

32.Jlicholls and Jiichelas (197:2)are majer prepenent of cyclical meded.

33. They agreed with four (4)main elements P

1. Sefection of sbjectives /4

2. Setection and srganisation of content

/4

3. Selection and erganisation of methed 24
o
4. Assessment and ewabwation. é

34. Jicholls and Ticholls added ene (1) wﬁgl impertant phase which is referred te as " siuation
analysis". g

V4
35. ‘Under rewised curricutum prgeess Jucholls and Jhcholis saying is that curricutum dewelopment
sheutd net be dene ence rathef it has to be o continwews and dynamic precess.

36. Sikuwation anadysisis o major stage where the teachertesks at and make decisions sn o range of
facrers about his pupils' home and backgreund, schestelimate, its facilities and equipment.

37. DK, wheeler,(1967) i ansther major suppsrter of the cyctical medel and he prepesed five (5)
phases.

38. Wheeler madelis often referred te as jracess model or cyclical model".

39. Wheelerwurste o besk knewn as curricwbum precess where he propesed that curricubum has fine
(5) phases:

1. Selection of aims and geals and ebjectives
2. The selection of content subject matter threugh which certain types of experiences may
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be effered
3. The selection of tearning experiences

4. The erganization and integratien ef tearning experiences and centent with respect to the
learning

5. Enabuation of the effectiveness of atb aspects in attaining goals stated.

40. UWheeler sees curricutum dewelopment as a continwsws cyclicat medet just like that of Jichols
and Jlcholls.

41. The difference between Wheelerand Jlicholls and Jichdllsis termindlogies emmployed.

42. The critics of Uheelermedel see numbering of the stage as a majer weakness and that it must
be in a tinear form.

Chapter 8 4
43. Curricutum dewetopment participant include: 0

1. fearners .

2. teachers. o

3. educational administrators. 0

4. publishers. 4

V4
5. curricwtun ptanners/eeatipaters.

&

6. examination bedies.

%4
7. accreditation bedies.
8. seciety/ pubtic.

4. Curricwlum planners/ esaluabors corry sub research tesking at warisws tearning activities and
instructisnal strategies that exist.

A5, In Jligeraa, pesple whe participate in curricuwbwm research and ewabwation are draven from
1. Nigeria Educational Research and Dewetopment Council (SERDC)
2. West African Examination Councit (UAEC)
3. Ministries of Education.

EMMSA LASU 2019/2020 300 LEVEL



EMSA LASU 2019/2020 300 LEVEL
U6. Adminsstraters are the set of pespte that has finab say i.e they must give the ‘ge- akead before
imyetementation of what has been preduced by cwrricwbum ptanners.
AT, Admanbstraters are found in the

1. Lecab Ministries of Education

2. State Ministries of Edwcation

3. Federal Ministries of Education
48. Jeactersare the arbitraters, interpreters and sperators uwwhe wilh transferm thesery inte practice.
49. Teachers include:

1. subject speciatists

2. tibrarians

o

3. counsellors. 74

o
50. The teachers swun watwe systems, their wiew of the g@%ﬁ te be sereed by the schest pregramme

and their concept of the natwre and meaning of stated, %mt, constitwte the filter of meaning through,
which educatisnal purpeses are apptied in ptanning. -

51. Suylor and Alexander,(1981) the teacher's Siun walues tos, are the starting peint fer their suun
planning and fer their whete appreach to [Jre%rbtmg learning eppertunities in the classresm.
o

52. The main purpese ef curriculum dewelopment is b9 change learners beliawisur.

53. In recent years a numbe 5 S9CH90994s68 and, psychelogists hawe peinted sut that students,
theugh may hawe @be'bswr%e o the geal of the teacher and of the scheel, are atse participants in o
hidden curricutuwm".

S4. Sagler and Alexander (1961) say that achiewing o high measure ef congruence ameng the geats
and purpeses of the teachers whe guide the ltearning experiences of students, and of the students
themsselues is desirabte basis for building an effective cwrricubwm.

55. In Jlgeria, there seems to be a ot of emphasis en certification, therefere the different
examination bedies must be inwslued in the precess of dewelsping o curricwlwm.

56. These examination bodies include:
1. West African Examination Councit (UHAEC)in Lages
2. Natienal Teacher Institute (277)in haduna ete
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57. The sackety must be actively inwsteed in what is taught in the the schest and how it is taught.
58. Jextbosk is synenymews with cwrricubwm in mest schosts.

59. Publishers must be actigely inwsteed in curricubum ptanning since published edwcational
materiats hawe sweh o persuasive effect en the cwrricubwm.

60. Accreditation bodies play o wital rete in the accreditation of courses and setting of minimum
standards.

61. With numersws peotytechnics, wniversities and cobteges of education the gewernment had te
intreduce standard and accreditation procedures, these bodies include:

1. Natienal Universities Commission (AUC)
2. Natienat Beard for Technicat Education (JABTE)
3. Natienat Conumissisn for Cotleges of Education (ACCE)ete. O

74

62. BUC's in charge of Universities. 0

63. BBIE s responsible fer Polytechnics and Cetleges of Té@fum@ﬂ@gg.
9
64. JICCEis in charge ef Colleges of Education and Adwanced Teachers Colteges.

65. The accreditation rele of JIUC has been sergwsﬂg criticised but was backed wp by the Academic
Staff Unisn of Nigerian Universities Mé’ﬂﬁ with sewen (7) weeh strike at the end of which the
Federal Gowernment signed an (Lgreenberff with them in August 1992.

V4

66. A gead curricuwbwm must reftegt the fettewing:
1. Secietatb geats, ebjgctmes, needs and aspirations
2. Natienat Outbesk including tocat walues-intersts of pegpte in the schesting enwirenment
3. Welt planned and erganised s s to integrate individwal tearners inte the enwirenment

4. Centinuews ewabuative strategies te provide feedback fer it's necessary medificationat
inbereat

5. Comprehensive and realistic.

6. Cater for cognitive, affective and psychemeter dewelopment of tearners.

CHAPTER 9

67. The seciety's wiew on her nerms, cufture and wabwe system determines the ferm of its
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educational system.

68. The aims, methed, centent and ewaluative strategy of any cwrricwbum depends on phitesopfy of
edwcation.

69. Curricwtum dewetopment is intricately beund te phitesephy of education.
70. The werd philosgphy comes from we (2)Greek werd phils - lowe of , and. Sophia - wisdem.
T1. Philoseplyis concerned with fundamentat asswmyption in ether branches ef knouwtedge.
T2. The three (3) main aspect of phitesophy are :
1. Metaphysics
2. Axislegy
3. Epistemetogy

o

73. Melaphysicsis concerned with natwre, theory and ealuing. 7
o
T4 &pustemelogy deals with nature and structure of hm@umﬁe,ﬁge.

T5. Awdlegy is concerned with the theery ef walues uwh%h impties the werth and appreciation giwen
to 0 persen. 4

' 4
T6. Phensy, (1965) defines philesephy of edmcation as any reassnably ceherent set of watues and

Fundamentat asswmyption wsed as o basigfor evatuating and guiding educationat practice.

TT. Abinpely, (1984) believe bh@b’[ﬁhw@sephg of education is seme theeretical and general
conceptwab basis of the cwrre‘niw&wcm@m practice.

78. Aneller, (1971) stases it wery succinctly when he says that we canngt criticise existing
educational pelicies or suggest neuw ones without censidering such phitesephic problems as:

. the natwre of geed life , te which edwcation shouwld tead

b. the natwre of man himsetf, becawse education is a secial precess

¢. the nature of witimate reatity, which aft kneutedge seek to penetrate.
79. The three (3) schests ef phitesephic theught are:

(i) Ideatism

(i) Realism
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(iih) Pragmatism

80. The idealism schest of theught beliewe that man is o spiritual being and reality is spiritwal with
emphasis on mental net material aspect of sur universe.

81. They did net deny the existence of physical ebject rather they said these things are
manifestation of uttimate reatity.

82. The schoeel of thought started with Secrabes whese idea was tater made poputar by ene of his
student Pabe (427-3478C).

83. Patetelt that ewerything comes frem reasen, that ideas endure.

84. Pate wanted individwal's fecws to be a life of reasen.

85. Other idealistsinclude:
(i) Baruch Spineza (1632 - 1677) o
(ii) Rene Descartes (1650 - 1650)
(if) Imumanuel Kanb (1724 - 1804) /4
(ie) George Withetm Friedrich (1770 - 1830) ,

86. Significant values are these which refate to fhle ultimate spiritwat erder of the universe.

o
87. Knowledge is giving of meaning andarder to the infermatien gathered by sur senses, and truth

depends on how comprehensive thersystem of knowtedge is with the censistency of the idea it
embraces. This is referred to as e " coherence thesry" of truth.

88. The basic wsswmpb'uemﬂef Wbmcm&e:

1. Goed, truth, er beawtiful remains censtant and can enby be discewered threugh
rationatl/reasening peuer.

2. Owr mind is the enty thing that is wery reaf, and alf ether things ceuwtd be interpreted through
the mind.

3. Ideas, watues and knoutedge which are trwe must net change.

89. The realism scheel started with Aristotle whe saw God as the prune mewer or first cawse of att
things.

90. Other realistsinctude:

(i) Themas Acquinas (1225 - 127T4)
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(i) dohn Locke (1634 - 1T04)
(iii) dohnann Friedrich Herbert (1776 - 1841)
(in) German and Wikliwm James (1942 - 1910).
91. The realists beliewe that matter reatly exist sutside sur minds.

92. They alse beliewe the werld absund ws is reat and change is reat. Hewewer change sccur in line
with, permanent taw of natwre and that any change which sccur could be assessed against the
backgrewnd ef the fact that the werld is permanent.

93. The basic asswmption of readism include:
(1) Things exist natwratly, independent ef swr epinien or perception
(2) Nature is governed by law which we hawe ne contrel swer.

o
(3) The bedy and mind exist harmeniswsty, they cmrm@taﬁe separate, they hawe equat

o

OU. ldealists are subjective white reatists are sbjective in ndture.

L
95. The term Pragmatismis derived from the Greek werd, pragma which means "werk'.

impertance.

96. The Pragmadbism schest of theught is csrg:elﬁad mainby with things that can werk .
97. The main themes associated with thig schest are:

(w) the reatity of change 4

(b) the essentiatly seciakdind bistegical nature of man

(c) the refativity of wgﬂwes

(d) the wse ef criticat intetligence.

98. The pragmatists beliewe that human nature is net permanent, it is subjected te change , his
mind s et passiee or merely receptive.

99. They abse beliewe that instead eof centemplating watwes rationatly they sheuld be tested
empiricatty.

100. Alse each watue cannet be an end in itseff rather it has te be a means fer the attainment of
better walues.

101. Pragmatism is o medem American schest of theught that swed its erigin te Heradibuwa (540 -
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470)
102. Heraditua is an ancient Greek phitesepher of Ephesus.
103. Heradibwa main emphasis was on change sppesed te Pabospermanence and enduring ealues.
104. Other pragmatistsinclude:
(i) Francis Bacen (1561 - 1626)
(i) Auguste Comte (1798 - 1857)
(iii) Chartes Sanders( 1839 - 1910)
(iw) dehn Dewey (1859 - 1952)
105. The basic asswmption of Pragmatism are:
(@) abl things in the wniverse are in the precess of dewelopment s@heg change centinwowsty
4

(b) semething that is true or gesd must werk, it must Satisy eur need and interest.

(¢) we can onby kneu threugh experienceand o neuw e%ertemce may after what was prewiswsty

learnt. 9
1%

(¢) curricwbwm shoutd net consist fixed swbject matter, rather content has to be dynamic in
natwre. O

(e) learning sheuwld net be swbje}b—cgmtere&, rather it has te be chitd-centered.

(F) teacher is net  repeteire#®f kneutedge whe will simpty peur such kneuwledge ints his pupil's

head. “J

"4
(9) mest ef the things inwelued in teaching/tearning system shoutd be emypirical.

CHAPTER 10

106. The cenbemporary thearies that tater emerged from fermat phitesephy include:
(i) pereniatism
(ii) pregressigism
(iib) essentiatism
(iw) existentiatism

107. Perersalism belief is in absslute principtes - uwhat is reab is that which is permanent.
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108. The six (6) basic assumption of perenialism are:
() inspire differing enwirenment, hwman nature remains the way it may be everyuhere.

(b) since rationality is man's highest attribwte he must wse it te direct his instinctwab natwre in
accordance with defiberatety chesse ends.

(c) it is education's task te impart knoutedge of eternal truth.
(d) education is net an imitatien of tife but o preparation feor it.

() the statement sheuwld be taught certain subjects that witt acquaint him with the wertd, of
permanencies.

(f) students shoutd study gewernment, werks of literature, phitessphy, history, and science-in
which threugh the ages hawe reesteed their greatest aspirations and achiewement.

109. Under pregressiism the werk of Francis W. Parker of the 1870 8Were revised and fermalised

by Jokn Dewey and W.H. Kiljpalrick. /4

o
120. The pregressaism a,sswmption is that edweation is (wuo;ﬂ)gs in the precess ef dewelopment.

121. Educationis seen as o continual recenstruction ef‘gx[&erbmce acesrding 68 pregressiwism.
o
122. The basic assumption of progressisism ares,

(w) education shewld be life itself, net aﬁvremmtt@m for liwing.
(b) tearning sheuld be directly rgbuted to the interest ef the child.
(¢) tearning threugh prg@b@ﬁ: soteing shoutd take precedence swer the inculcating ef subject
matter.
"4
(d) the teacher rele is net te direct but te adeise.

(e) the schest sheuld enceurage cosperation rather than cempetition.

(F) endy demscracy permits - indeed enceurage the free interptay of ideas and persenalities that
is @ necessary condition of true greusth.

123. One canngt easity asseciate essentiatism with any phitesephic tradition.
124. The essentialism faesurs the ideas frem beth perenialism and pregressiwism.
125. The essendialism was feunded in the early 1930s .

126. The preponents were
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1. Wittiams C. Bagley
2. Themas Briggs
3. Friedrich Breed
4. Tsaae Kandeft.
126. Their efferts were directed towards:
(w) re-examing curricilar matters
(b) distinguishing the essentiat and nen-essential in schoet pregrams.
(c) re-establishing the awtherity ef the teacher in the classresm.
127. The essentialist agreed on the fetteuing feur (4) fundamentat assumption
1. Learning, of its wery nature, inwsbees hardweork and often unwithing apptication
2. The initiatiee in edweation showld lie with teacher mbhebthgr/b the pupil's.
3. The heart of the educational precess is the (LSSL;LE(Ifb/@n; of the prescribed subject matter.

4. The schesl sheubd retain traditionat methedgef mental disciptine.

128. The definition of curriculum can be put gbbeégum (2) main extreme schests of phitesephies

(w) the traditionatists 4
' 4
(b) the pregressiwes p
129. Traditionalistsinclude pbrenialisss und essentialists

"4
130. Jraditionalists wiewed curricudum as o bedy of cultural heritage er accumulated kneuledge

which sheutd be transferred to tearners threugh their teachers.
131. The accumwlated kneuledge is ptaced in compartments called subjects or disciplines.

132. Under the é&adibionalists, the main purpese of the schest is te cultivate mental discipline
threugh permanent studies.

133. Accerding te peremialists the accumutated knsuwledge sheuld include
(i) Gramumar

(ii) Reading
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(iib) athematics
(i) Rhetoric
(v) Legical.
134. Mathematicsis for current thinking.
135. grammaris meant te dewetop tegical facubty.
136. Onuka, 1984, the essentiatists beliewe that disciptine study has fiee (5) essential areas
(i) Grammar
(it) Liberature and writing
(iih) Mathematics
(iw) Sciences o
() Histery and fereign tanguage 0 7

137. The dbraditionalists emphasise the training of Lmb@%e&b, essentialists, went further uith
&

acknewtedging the wse ef knoubedge in the future.
o

138. To swmmarize the belief of fruditionalists ey want behaisural changes to be made through
cwrricwbwm that hawe the feltewing attributes?

(w) accumutated kneutedge of t}e [%Jst placed in compartments

(b) subjects or disciptines i.eit is subject centered

(c) fixed subject nu%er prepared by teachers fer his tearners i.e it is teacher- entered.
(d) braining and preparation for adutthesd.

(e) fundamental academic studies that has intrinsic values.

139. A progressise curriculum is more than mere transmission of cuttural heritage er accumutated
knoutedge of the past. It is mere than intellectual training which sheuwld prepare chitdren fer
aduwlthesd .

140. Te progressies ne knsuledge has intrinsic vatwe, the werth of any knowledge depends on its
wsefulness.

141. Te swrunarize the belief of progressies they want behavisural changes te be made through
cwrricwbwm which has the fettewing attributes:
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(w) emphasise needs and interest of tearners
(b) a tet of preblem-seluing i.e students sheuld tearn by deing .
(c) scheet sheuld be demscratic.

(d) the kneuwtedge presented shoutd be tested threugh experimentation and any kneuledge
acquired shouwld be tentative.

(e) emphasise practicat sutceme of kneutedge-its wsefuness.
(F) education must be secially refewant so that tearners can fit inte his seciety.

142. The pregressiwes belief that scheel is part of the seciety and that scheel subject sheuld
embrace ether things hitherte referred te as extracwrricwlar, ce-curricular, hidden cwrricwbum,
wnptanned curricwluwm ete.

143. Tiler (1949) suid curricutun is afl the tearning of students whiek is planned and directed by
the scheel te attain its educationat geatbs, he wants centent te’be mere than just swbjects er
sybtabus in @ schest. o

¥
144, TMackemize (1964)presented curricutum s the Ee%mer's engagements with earisws aspects of
the enwironment which hawe been ptanned wnder bh%um[atces of the schest.

145, Indow (1966) considered curricubum a.s coubhing alb schest experiences like an umbretta.
o
146. The phrase ‘el scheol experiences like an umdbrella loith et timit curriculum experiences te

the syttabus er schest subjects rathegit witl include things tearners witt come acress in the schest.

14T, Janner and Twmez{l??fz,s{um curriculum s the planned and guided learning experiences and
intended tearning sutcomes, fermutated through the systematic recenstruction of kneuledge and
experience wnder the (Llﬁp'bces of the scheel, for the ftearner's continusws and witfub greusth in
persenal secial competence.

148. The classification of curricutwmdefinition ints traditionatists and pregressive schest of theught
bs just fer conwensence.
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